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The Pupil Premium at Black Firs School 
It is a legal requirement that we publish details of our Pupil Premium allocation outlining the spending of this money and 

the impact of this spending on the educational attainment of those children in respect of whom funding was allocated. Pupil 

premium: allocations and conditions of grant 2021 to 2022 - GOV.UK (www.gov.uk) 

Statement of intent - pupil premium strategy plan  
Every child in our Black Firs learning community has the right to the very best education we can provide 

regardless of any external disadvantage they may suffer. Our community has enough economic capacity and a 

moral responsibility to ensure every child has equal opportunity to strive to become the very best version of 

themselves. This is regardless of any social or cultural deprivation barriers; a Black Firs child deserves equal 

opportunity, equality of access and equality of achievement. 

It is our intention that all our children, irrespective of any external barriers or challenges they may face, make at 

least good progress and achieve at least expected attainment in all our School curriculum. The focus of our Pupil 

Premium strategy is to focus financial support to remove any inequality at School due to disadvantage, so that 

our children can achieve that goal, including continued progress for those who are already high attainers. We are 

also mindful we have a larger percentage of families in our community who are just-about-managing, JAMs. 

Whilst School receive no extra funding for these children, our strategy allows us to support these children too. 

We do not assume that ‘disadvantaged’ automatically means low-achievement, lower aspiration or a lower 

expectation than their advantaged peers. 

We will consider the challenges faced by vulnerable children, such as those who have a social worker or are 

young carers. The activity we have outlined in this statement is also intended to support their needs, regardless 

of whether they are disadvantaged or not. 

Quality-first teaching is at the heart of our approach, with a focus on areas in which disadvantaged children 

require the most support. This has proven to have the greatest impact on closing the disadvantage attainment gap 

and at the same time will benefit the non-disadvantaged children in our School. Implicit in the intended outcomes 

detailed below, is the intention that non-disadvantaged children’s attainment will be sustained and improved 

alongside progress for their disadvantaged peers. 

Our strategy is also integral to wider School plans for education recovery. We have tried to broker targeted 

support through the National Tutoring Programme for children whose education has been worst affected by 

COVID. Disappointingly, we have found the quality of the tutor support offered to be poor. We have resorted 

back to extending the School day and using our in-house Staff to provide extra catch-up sessions. 

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic 

assessment, not assumptions about disadvantage. The approaches we have adopted complement each other to 

help children become the best they can be. To ensure they are effective we will: 

✓ ensure disadvantaged children are challenged in the work that they’re set 

✓ act early to intervene at the point need is identified 

✓ adopt a whole school approach in which all Staff take responsibility for disadvantaged children’ outcomes 

✓ have shared high expectations of what all children can achieve 

http://www.black-firs.co.uk/
mailto:mcasserley@black-firs.co.uk
mailto:office@black-firs.co.uk
mailto:pta@black-firs.co.uk
https://www.gov.uk/government/publications/pupil-premium-allocations-and-conditions-of-grant-2021-to-2022
https://www.gov.uk/government/publications/pupil-premium-allocations-and-conditions-of-grant-2021-to-2022


 

 

School overview 

Metric Data 

Children in School 305 

Proportion of disadvantaged children 4.3% (13 children 5 no longer on roll @BFS) 

Academic year or years covered by statement 2021-22 

Publish date December 2021 

Review date September 2022 

Statement authorised by   Martin Casserley 

Pupil premium lead Pete Woods 

Governor lead Paul Horrocks 

Disadvantaged child progress scores for last academic year published 2019 cohort 7% PP 

Measure Score 

Reading -2.2 

Writing +1.9 

Maths -0.5 

Disadvantaged child performance overview for last academic year published 2019 cohort 7% PP 
Measure Score 

Meeting expected standard at KS2 33% 

Achieving high standard at KS2 0% 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £17,485 

Recovery premium funding allocation this academic year £2,000 

Pupil premium funding carried forward from previous years (enter 

£0 if not applicable) 
£0 

Total budget for this academic year £19,485 
 

Challenges 
This details the key challenges to achievement that we have identified among our disadvantaged children. 

Challenge 

number 
Detail of challenge 

1 

Through assessments, observations and discussions with children, we can identify 

development issues with speech & language, SaLT, underdeveloped oral language skills, and 

vocabulary gaps among many disadvantaged learners. These are evident from Early Years 

through to our Junior students and in general, are more prevalent among our disadvantaged 

children than their peers. 

2 

We have identified through our assessments and discussions with children that our 

disadvantaged children generally receive less support at home from their parents with their 

reading. This has created greater difficulty reinforcing phonics than their peers. This could 

negatively impact on their development as independent readers and accurate spellers. 

3 Our teaching observations indicate that confidence in maths among disadvantaged children 

is below that of non-disadvantaged children. Key areas are number fluency, number bonds, 



 

 

& multiplication tables due to less support at home from their parents. These will impact on 

future maths attainment. 

On entry to Reception class in the last 3 years, on average 7% of our children were Pupil 

Premium; they arrive below age-related expectations. This compares to 22% of the other 

children in these cohorts who arrive below age-related expectations. The attainment gap for 

disadvantage children is steadily closed as they progress to the end of KS2. 

4 

Regardless of our academic ability or prowess, we know that one of the greatest life-long 

learning skills we can help our children develop is greater internal drive and motivation. The 

perseverance and ‘grit’ to apply one’s self now and defer gratification, is one of the keys to a 

successful and contented life. A key skill in achieving this, is appreciating and achieving self-

regulation.  

Our research and observations indicate that the learning of many of our disadvantaged 

children have been impacted by self-isolation & school closures to a greater extent than for 

other children. Set an appropriate level of challenge to develop children’s self-regulation and 

metacognition 

This has resulted in significant knowledge gaps leading to children falling further behind age-

related expectations, especially in maths. 

5 

Our assessments, including remote-learning survey, observations and discussions with 

children and families have identified social and emotional issues for many children lack of 

enrichment opportunities during school closure. These challenges particularly affect 

disadvantaged children, including their attainment. 

Teacher referrals for support have increased during the pandemic. 11 children (6 of whom 

are disadvantaged) currently require additional support with social and emotional needs, with 

8 (4 of whom are disadvantaged) receiving small group interventions via SWANs. 

6 

Our attendance data over the last 2 years indicates that attendance among disadvantaged 

children has been 4.8% higher than for non-disadvantaged children. This has been a 

challenging & atypical period with COVID. 

3% of disadvantaged children have been ‘persistently absent’ compared to 1% of their peers 

during that period. Our assessments and observations indicate that absenteeism is negatively 

impacting disadvantaged children’ progress. 

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 

measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language 

skills and Phonics 

Remember to focus support on disadvantaged children reaching the expected 

standard in phonics check at end of Y1.  

Achieve national average expected standard Phonics Screening Check (82%). Sep 

2022 

Improved reading 

attainment and enhance 

vocabulary 

Achieve national average progress scores in KS2 Reading (73%) 

disadvantaged children met the expected standard. Sep 2022 

Progress in Writing 
Achieve national average progress scores in KS2 Writing (78%) & reverse 

decline. Sep 2022 



 

 

Improved maths 

attainment for children at 

the end of KS2 

Achieve national average progress score KS2 Mathematics (79%). Sep 

2022 

To sustain improved 

wellbeing for all children 

in our School, particularly 

our disadvantaged 

children 

Sustained high levels of wellbeing demonstrated by: 

• qualitative data from student voice, student and parent surveys and 

teacher observations 

• feedback from external therapy services 

• a significant increase in participation in enrichment activities, 

particularly among disadvantaged children     
 

Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to 

address the challenges listed above. 

Teaching 

Budgeted cost: £80,000 (four TAs; one in each team supporting SEND & disadvantaged children) 

Activity Evidence that supports this approach 

Challenge 

number(s) 

addressed 

Team-teaching 

“get it right first-time round” 

Targeted TA in teaching-team 

Effective Quality First Teaching 

“Good teaching for all children has 

a most benefit for our 

disadvantaged” 

Transition points particularly 

EYFS & KS1 

Team-teaching enables teaching group sizes to be 

smaller with closer adult support; ensuring no one 

drops through the net! 

Enables children to receive tighter focussed & 

differentiated teaching. 

Longer School day – 0845 start time; 2½ hrs more 

a week 

Each teaching-team has an identified Teaching 

Assistant whose key role is to help identify, 

champion, support & track SEND and PP children. 

All Teaching Assistants are trained in a variety of 

support roles such as Speech & Lang, Precision 

Teaching, Emotional Literacy Support Assistant, 

ELSA, Accelerated Reader, Mental Health 

Training.  

• individual monitoring & feedback (BFS Bookmarks, 

analysis of data & classroom evidence) 

• teaching ‘learning-how-to-learn’ strategies 

• peer interaction & mutual peer support 

• high quality relationships to build trust to enable challenge 

All 

Interventions 

“What happens in the classroom makes the 

biggest difference” 

Explicit, direct teaching providing quality 

feedback to learners 

Effective scaffolding practices by teaching 

staff  

Collaborative & co-operative approaches 

One-to-one and small group tutoring 

Pre-learning 

Early Reading 

Extra Teaching Assistant hours to work with 

targeted groups of children & individuals on 

intervention programmes, booster sessions and 

phonics programmes.  

Children are identified on Cohort Action Plans 

with appropriate support outlined.  

Children have education, health & care, EHC, 

plans and receive targeted support too.  

1. Catch the nuance of the feedback provided 

1, 2 & 3 



 

 

*Meta-cognitive approaches (planning, 

monitoring and reviewing one’s own 

learning) 

* Focus on improving teaching and learning 

processes and methods 

* Collaborative and co-operative learning 

* Peer involvement in learning (peer tutoring, 

team approaches) 

* Meta-cognitive strategies, making learning 

explicit 

* Specific subject strategies (synthetic 

phonics instruction in reading, computer 

assisted instruction in maths Khan, EdShed) 

2. Incorporate the conversation that takes place 

between teachers & learners 

3. Allows the learner to constantly review the 

feedback provided 

4. Has short-term, achievable targets based on 

what the learner can do demonstrable skill or 

outcome 

5. Not over-burdensome to produce & ability to 

share with other adults & parents 

To improve children’s 

decoding skills purchase of a 

new DfE validated Systematic Synthetic 

Phonics programme  to secure 

stronger phonics teaching for 

all children 

 

At Black Firs we believe that all our children can 

become fluent readers and writers. This is why we 

teach reading through Little Wandle Letters and 

Sounds Revised progression which is a systematic 

and synthetic phonics programme. We start 

teaching the foundation of phonics in the Early 

Years and follow the Little Wandle Letters and 

Sounds Revised progression, which ensures 

children build on their growing knowledge of the 

alphabetic code, mastering phonics to read and 

spell as they move through School.  

Phonics approaches have a strong evidence base that 

indicates a positive impact on the accuracy of word decoding 

though not necessarily comprehension, particularly for 

disadvantaged children: Phonics | Toolkit Strand | Education 

Endowment Foundation | EEF 

2 

Embedding Oracy activities 

across the school curriculum. 

These can support children to 

articulate key ideas, 

consolidate understanding and 

extend vocabulary. CPD 

Nuffield Early Language Intervention programme, 

NELI, programme EYFS language and early 

literacy skills  

Literacy Hub CPD in Oracy 

School Performances  

There is a strong evidence base that suggests oral language 

interventions, including dialogic activities such as high-

quality classroom discussion, are inexpensive to implement 

with high impacts on reading: Oral language interventions | 

Toolkit Strand | Education Endowment Foundation | EEF 

1 

Enhancement of our maths 

mastery teaching and 

curriculum planning in line 

with DfE and EEF guidance. 

We will fund teacher CPD & release time to 

embed key elements of guidance in School 

and via Maths Hub Ready Reckoner CPD 

Early Years & Infant teachers engaged in CPD 

mastery in number programme with Maths Hub 
Mastering Number | NCETM 
 

The DfE non-statutory guidance has been produced in 

conjunction with the National Centre for Excellence in the 

Teaching of Mathematics, drawing on evidence-based 

approaches:Maths_guidance_KS_1_and_2.pdf 

(publishing.service.gov.uk) The EEF guidance is based on a 

range of the best available evidence: Improving Mathematics 

in Key Stages 2 and 3 

3 

Improve the quality of social 

and emotional learning, SEL. 

 

SEL learning will be embedded 

into Friday morning sessions 

supported by professional 

Buy-in ‘My Happy Mind’ via NHS for all 

children in School & deliver alongside 

KiVa programme & ‘No Outsiders’ 

programme. 
 

5 

https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/06/Programme-Overview_Reception-and-Year-1.pdf
https://www.littlewandlelettersandsounds.org.uk/wp-content/uploads/2021/06/Programme-Overview_Reception-and-Year-1.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.teachneli.org/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://www.ncetm.org.uk/maths-hubs-projects/mastering-number/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://myhappymind.org/
https://www.kiva.org/
https://no-outsiders.com/
https://no-outsiders.com/


 

 

development & training for 

staff. 

There is extensive evidence associating childhood social and 

emotional skills with improved outcomes at school and in 

later life (e.g., improved academic performance, attitudes, 

behaviour and relationships with peers): 

EEF_Social_and_Emotional_Learning.pdf(educationendow

mentfoundation.org.uk) 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £4000 (5% of 4 TAs @£20k) 

Activity Evidence that supports this approach Challenge 

number(s) 

addressed 

We have joined the NfER 

NELI programme to 

identify children to help 

improve listening, 

narrative and vocabulary 

skills for all children  

in particular disadvantaged 

children who have relatively 

low spoken language skills. 

Nuffield Early Language Intervention, NELI, 

programme EYFS language and early literacy 

skills 

Literacy Hub CPD in Oracy 
 

Oral language interventions can have a positive impact on children’ 

language skills. Approaches that focus on speaking, listening and a 

combination of the two show positive impacts on attainment: 

Oral language interventions | EEF 

(educationendowmentfoundation.org.uk) 

1, 4 

Additional phonics 

sessions targeted at 

disadvantaged children 

who require further 

phonics support.  
in collaboration with our local 

English hub 

Pre-teach & daily catch-up sessions for phonics. 

Extra reading catch-up 

Phonics approaches have a strong evidence base indicating a 

positive impact on children, particularly from disadvantaged 

backgrounds. Targeted phonics interventions have been shown to 

be more effective when delivered as regular sessions over a period 

up to 12 weeks: Phonics | Toolkit Strand | Education Endowment 

Foundation | EEF 

2 

maths mastery teaching  

via Maths Hub Ready 

Reckoner CPD 

Early Years & Infant teachers engaged in CPD mastery 

in number programme with Maths Hub 

Mastering Number | NCETM 

3 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £5,000 (some used to fund CeCP services) 

Activity 
Evidence that supports this 

approach 

Challenge 

number(s) 

addressed 

Other strategies  

“equal opportunities” 

to ‘close the gap’ disadvantage children need 

* must not miss out 

* confidence 

* positive attitude 

* resilience 

• school holiday clubs 

• music lessons for disadvantaged children 

Since our pupil premium children 

continue to make at least Good progress, 

Governors have begun to consider those 

families who are just about managing, 

JAM, financially.  

Over the last few years, with the increase 

again in the cost of the annual residential 

visit, Governors have agreed to use 

£5,000 of the child premium budget to 

4 & 5 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://www.teachneli.org/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://www.ncetm.org.uk/maths-hubs-projects/mastering-number/


 

 

• help with the cost of educational trips or 

visits 

• increase children’ confidence and resilience 

• encourage children to be more aspirational 

benefit non-eligible children 

reduce the annual residential visit for all 

KS2 children.  

PP children go free but this allows 

families who are JAMs, to take part in 

the Residential with all of their 

classmates. 

✓ Free places at Easter & summer 

Holiday club 

✓ Free places for PP children interested 

or showing aptitude 

✓ Free places for Conway residential & 

discounted places for JAM families  

✓ Subsidising costs for educational visits 

– day visits 

✓ Subsidising costs for residential visits – 

Conway residential yr3-yr6 & Tattenhall 

yr2 

✓ Subsidising costs School uniform and 

classroom equipment, wellies, football 

boots etc. 

✓ Offering our PP children free music 

tuition if children want to take part 

✓ All School clubs are free, so no impact 

for PP children 

Wellbeing support, therapy & 

counselling services 

✓ We are a member of Congleton educational 

Community Partnership, CeCP. Our annual 

membership fee gives us weekly access to 

visiting therapists offering Play Therapy; 

SWANs Therapy Services offering nurture, 

CAHMs & wellbeing support; a family 

support worker to support families with 

attendance and acute need.  
✓ A proportion of our CeCP £7,000 

membership 

5 & 6 

School attendance & ‘lates’ 

Family Support worker via CeCP 

Improving attendance and readiness to 

learn for the most disadvantaged 

children 

All 

 

Total budgeted cost for pupil premium strategy plan: £89,000 

Review of Pupil premium strategy outcomes  
This details the impact that our pupil premium activity had on children in the 2020 to 2021 academic year.  

Progress in Reading and Writing. Steady improvement in disadvantaged child progress from 2018 to 2019. 

On track towards aim. 

Progress in Mathematics. Worsening of results since last year. As a result, mastery will be embedded across 

the school, to ensure we meet the aim.  

Phonics. Exceeded disadvantaged national average ahead of projection following introduction of new phonics 

scheme and staff training. New aim of disadvantaged children meeting national average for all children by 

September 2021. 



 

 

Other . No improvement in attendance since last year. New focus on cross-school and across-LA working to 

address this issue. 

COVID impacted massively on BFS disadvantaged children; this group almost completely disengaged during 

COVID. Our internal assessments during 2020/21 suggested that the progress performance of disadvantaged 

children Reading 284 against 442 for all children = 158 or 4.95 terms behind  

Writing 353 against 463 for all children = 110 or 2.75 terms behind 

Maths 373 against 507 for all children = 134 or 3.35 terms behind 

Combined progress for FSM children for whole school was 421 against 465 for non-FSM. This equates to 44 

points; approximately ½ terms progress behind. 

A considerable amount of catch-up required for 2021-22 

Cheshire data suggested BFS disadvantaged children achieved 10% better than comparative schools. 

Externally provided programmes 

Programmes Provider 

Early Reading & Phonics Scheme Collins Connect 

Wellbeing My Happy Mind 

Spelling & Multiplication practice EdShed 

Anti-bullying KiVa 

Relationships Education No Outsiders 
 

Further information 

Additional activity 

We have a qualified Mental Health Lead member of staff delivering DfE grant to train a senior mental health 

lead. We have invested in ‘My Happy Mind’ resources & training programme to develop our understanding of 

our children’ needs, give children a voice in how we address wellbeing, and support more effective 

collaboration with parents. 

BFS already offers a wide range of high-quality extracurricular activities for free to all children to boost 

wellbeing, behaviour, attendance, and aspiration. Activities will focus on building life skills such as confidence, 

resilience, and socialising. Disadvantaged children will be encouraged and supported to participate. 

 
 

https://ops.collinsopenpage.com/sso/login?service=https%3A//ebooks.collinsopenpage.com/wr/index.html&eulogin=true
https://myhappymind.org/
https://www.edshed.com/en-gb/login
https://www.kiva.org/
https://no-outsiders.com/
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://myhappymind.org/

